
r 

EVALUATION OF COMPETENCY DEVELOPMENT 
SCHOOL COUNSELING PROGRAM, SAN DIEGO STATE UNIVERSITY 

Instructions 

This evaluation form parallels the CALIFORNIA TEA CHING COMMISSION (CTC) Standards of Quality and Effectiveness for Pupil 
Personnel Services Credentials (PPS) for School Counseling. This form requires both the self-evaluation of the SDSU trainee and 
evaluation by the field-based supervisor based upon these ere standards. 

Trainee Instructions: 
1. Provide a brief summary of th i s semester's activities in each of the program areas. 
2. Provide a self-evaluation of your competency development in each area, with commentary. 
3. Discuss your self-eva luation with your field supervisor; obta i n field supervisor's evaluation . 
4. Make copies for yourself, your field supervisor, and your univers i ty supervisor; Submi t original to the Program Office to be 

placed in your cumulative fi le. 

Field Supervisor Instructions 
• Reviewthetraineeself-evaluation and discuss with her/him. 
• Provide your eva I uati on of the trainee's competency development. 
• PI ease provide comments in support of your eva I uation, especially if you have concerns or commendations, or if your 

evaluation di ffers from the trainee/intern's self-eva I uati on. 

We recognize that professional competencies are developed over time and across multiple settings. 
Therefore, we ask you to provide two types of ratings for each competency area: 

Degree of Competency Development 
Rating D~scri Qtor 

0 Not seen 
1 Emerging 

Definition 
No opportunity or not yet demonstrated/observed in this setting 
Beginning to show this knowledge/skill 

2 Established Basic knowledge/ski ll s attained and demonstrated routinely 

3 Integrated Uses knowledge/skills flex ibly as part of an overa l l reperto i re (not expected i n f i rst yea r) 

Evaluation of Competency Development for Stage in the Program 
Rating DescriQtor Definition 

1 Concern Stronger development expected; Focus for further development 
2 Satisfactory Development consistent/appropriate wi th expectations at this stage in the 

program 

3 Commendable Above and beyond expectations at this stage in the program 

Student completed ECD's are due to the site supervisor at least two weeks prior t o due date at university. 
Completed eva I uati ons are due to the University Supervisor and Program Office by date of Final Exam each semester. 

These written eva I uations are ext remely important and must be submitted prior to obtaining a grade for the field experience this 

semester. 
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EVALUATION OF COMPETENCY DEVELOPMENT 
SCHOOL COUNSELING PROGRAM, SAN DIEGO STATE UNIVERSITY 

Trainee ____ ~K~a~t~hv~N~g~--------------------------- Semester Spring Year 2014 

Field Experience: Practicum _L Fieldwork 

Fie I d PI ace me nt District: __ _::.S:..:=D:;.,U<;:S'""'D"-/"""U"""CS=D==------- School: __ _.!P....!r~e~u~s:..s ---------------

Fie I d Su pe rvi so r: __ _.!.M~s ·....!E:.!.r.!.!i n.!...!..P~at~r.w.i c~k.___ ______ _ University Supervisor: Ms. Tawnya Pringle 

Area I. Core Knowledge Base and Foundations 
Brief Summary of Field Placement Activities: 
Standard 17 

• Discussed impact of Local Control Funding Formula (LCFF) and Local Control and Accountability Plan on school 

counselors 
• Discussed impact of changes to CST and the new Smarter Ba I a need Assessment System on the school and students 
• Discussed need to accommodate students with additional needs (ex: reading disability, transgender) 
• Analyzed the use of Pink Progress Reports 
• Regular and on-going discussion with students on college and career choices 

Standard 18 
• Discussed confidentiality concerns wi th students on an individual and group bas is 
• Informed student when confidentiality needs to be breached 
• Consultation and on-going discussions on CPS reporting, SART/SARB process, SSTs and IEPs 
• Uti I ized resources from Coli ege Board and ASCA to prepare students for coli ege and career 
• Attended NOSCA Conference 2014 
• Attended on-line seminars on the topic of FAFSA completion 

Development Rating: 0- Not Seen; 1 - Emerging; 2- Es tablished; 3 -Integrated 
Evaluation Rating: 1 - Concern; 2 - Satisfactory; 3- Commendable 

Self-Evalua Supervis 
tion or's 

Evaluatio 
n 

STD.17 FOUNDATIONS OF THE SCHOOL COUNSELING PROFESSION Develop Eva I Develop Eva I 

Professional understanding of the state and national history, philosophy, 3 2 3 3 
theories, pri nci paIs and trends of the school counseling profession 

Knowledge and understanding of developing, implementing and evaluating a 3 2 3 3 
comprehensive and developmental school counsel ing and guidance program 

Knowledge and understanding of the domains of educational counseling 3 2 3 3 
including academic, career, and personal and social development 

Aware of how school counseling programs and services are devised to 3 2 3 3 
promote student development, learning and achievement 
STD.18 PROFESSIONALISM, ETHICS AND MANDATES 

Recognizes the i mporta nee of ongoing education as part of professiona I 3 2 3 3 
growth 

Awareness of current trends in education and the impact of these trends on 3 2 3 3 
profession a I identity 

Knowledge of State and Federal legal requirements, constraints and 3 2 3 3 
regulations impacting school counselors and pupils (confidentiality, chi ld 
abuse reporting, pupi I record, State requirements for academic progress and 
high school graduation) 
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Applies ASCA ethi ca I s ta nda rds and practices to counseling s i tua ti ons 3 2 3 3 

Knowledge of benefits of state and national school counseling profession a I 3 2 3 3 
organization membership 

Utilizes resources from professional organizations 2 2 3 3 

Trainee's Comments: 
This semester, we continue our discussion on the foundation of the school counseli ng profession through the lens of 

understanding how LCFF is effecting our profession in California. In addition, we had many instances to observe Ms. Patrick 
work with the school site technology expert in preparation for the Smarter Bala need Assessment System. Through these 
discussions , I learned the poli tical and financia l factors at play to alter the school counselor's role in the bui lding. Our 
discussions have also shown me how school counselors can advocate for students by functioning in the system. For example, in 
reviewing PPRs, we noticed that the i mpl ementati on of PPRs have been i ncons is t ent and the intervention is not as effective as it 
can be. We analyzed responses from our interviews with school counselors, teachers, admin is trators, and students. Then, we 
used the results to guide our collaborative process with teachers and school counselors to propose a solution to the 7 th grade 

team as a pilot. 
Since we had begun group session on academic success this semester, we had ample opportuniti es to discuss 

confidentiality and remind students to follow group rules that each group had agreed upon. I have also had to inform my 
student when I need to break confidentiality as part of ethical mandates and legal regulations. My colleague and I utilized ASCA 
document templates to guide our actions pi a ns, helped us stay accountable, and faci I itate our collaboration with other staff 
members . As part of my commitment to professional development, I attended the NOSCA Conference 2014. During th is time, I 
spoke with Dr. Richard Wong, ASCA Executive Director, who gave me insights and strategies on how to successfully communicate 
with administrators and supervisors to garner their support and earn a seat at the table. 

Supervisor's Comments: 

Kathy has a sol id and developed understanding of the school counsel i ng profession. Kathy had the opportunity to 
uti I i ze her knowledge of al l three of the educationa I domain areas throughout her work with students. Kathy cons istently 
performed her school counseling duties ethical l y and with professionalism. 
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Area 11. Academic/Career Domains of School Counseling and Guidance 
Brief Summary of Field Placement Activities: 
Standard 19 

• Regular and on-going discussion with case study students on graduation requirements, A-G requirements, transfer 
requirements and plans for after high school 

• Regular and on-going discussion with students on academic-related topics (ex : homework completion, work quality, 
studying skills and strategies, test taking strategies, organization, and time management) 

• Consultation with coli ege advisor, high school counselor, and vi ce-pri nci pa I on the topics of completing graduation 
requ i rements, credit recovery options, and course offering patterns 

• Facilitated 8-week sessions on academic skil l s for middle and high school stud ents 
• Provided responsive services to students (ex: be on-time to class or assignment completion, respectfu l to others in the 

learning envi ronment) 
• Assisted students in completing SAT and ACT fee waivers 

Standard 20 
• Discussed with students how volunteer and internship opportunities ca n prepare them for a career 
• Used Naviance to assist students in searching for postsecondary institutions that prepare them for desired careers 
• Provided responsive services to students with questions regard ing various topics on coli ege and career development 
• Directed students to other resources available at the school such as college advisor and career mentors for additional 

questions regarding college and career 
• Regular and on-going discussion with case study students on career and college choices and other postsecondary 

options 

Development Rating: 0- Not Seen; 1- Emerging; 2- Establi shed; 3 -Integrated 
Evaluation Rating: 1 - Concern; 2 - Satisfactory; 3 -Commendable 

Self-Evalua Supervis 
tion or's 

Evaluatio 
n 

STD.19 ACADEMIC DEVELOPMENT Develop Eva I Develop Eva I 

Knowledge of the application and rationale of state adopted curriculum 3 2 3 2 
standards and frameworks for academic development 

Knowledge of and skill in improvi ng pupils' self-concept as learners, pride in 3 2 3 3 
achievement, motivation to learn, and development of atti tudes and 
behaviors that I ead to successful I earning (understanding of I earning styles, 
acceptance of mistakes as essential to the learning process, and skills in 
goal setting, test taking, problem solving, decision making, and 
communication) 

Knowledge of and skill in hel ping pupi ls achieve school success, including: 3 2 3 3 
taking responsibility for their own actions, worki ng independentl y and 
cooperatively, being dependable and productive, and sharing knowledge, 
interests, and abili t ies 

Understands high school graduation requirements and demonstrates skil l in 3 2 3 2 
equitably assisting pup i ls in developing approp riate academic plans 

Knowledge of guidance curriculum that supports learning and skill in using 3 2 3 3 
classroom guidance techniques 

Knowledge of and ski ll in accessing admission requirements for public and 3 2 3 2 
private coli eges and un iversities, vocation a I and trade schools, and other 
post-secondary training opportunities 
STD.20 CAREER DEVELOPMENT 

Knowledge of I a bar rna rket information, employment trends, career cl usters 2 2 2 2 
and pathways, career choice theories, and school - and technology-based 
career development programs 
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Knowledge of and skil ls in using assessment instruments, techniques, and 3 2 3 2 
resources relevant to career planning, decis ion maki ng, and educati onal 
assessment, planning, and evaluation 

Skill in using school - and technology-based career development programs 2 2 2 2 
and strategies, and ability to teach and develop essential employability 
skills such as teamwork, problem solving and organizational skills 

Trainee's Comments: 
While discussing academic concerns continues to be one of my favorite topics, I was able to better adapt to my 

students' needs this semester and address other concerns (ex : peer relationships) that may impact their academic performance. 
As a result of broaching other topics, I was able to better serve my students by first addressing these concerns, then discussing 
academics. Our group sessions also provided me the opportunities to discuss academic concerns in a different setting. In a 
group setting, students were able to brainstorm strategies to increase GPA and share pros and cons of each strategy from 
personal experiences. Students also shared factors that are motivating them to do well in school. Duri ng Un iversity Prep block, 
students and I were able to discuss postsecondary options and the different paths to lead them to the des i red careers . During 
this semester, I was also privy to the discussion on expanding the summer school curri cui urn to include addi tiona l classes that 
meet the A-G requirements . 

My discussions with students on the topic of college often lead them to consider the various careers, which determine 
their postsecondary path. Students actively draw from their volunteer experiences, conversations with mentors and other 
adults, and academic subjects to help identify their interests and preferences. In addition, students and I utilized Naviance and 
various websites with information on FAFSA, colleges, and volunteer opportunities to guide the decision-making process . Some 
students have very clear career preferences and ways to attain these goals while others know only the general direction they will 
go. Without exception, all students know that it is important to focus on education to keep as many options as possible 
available. 

Supervisor's Comments: 

Kathy has a strong understanding of the A through G requirements and would be able to effectively support Ca I ifornia 
students in their academic and coli ege pursuits . Career development support through the use of the Naviance program has 
provided a framework for understanding how technology can be used to assist in this domain. 
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Area Ill. Personal/Social Domain of School Counseling and Guidance 
Brief Summary of Fie ld Placement Activit ies: 
Standard 21 

• Facilitated mediation sessions with students 
• Provided response services and crisis counseling to students in crisis (ex : name calling, bullying, violation of personal 

boundaries, and other critical incidents) 
• Regular and on-going discussions with case study students on persona I rei ati onshi ps (ex: friendships, rei ationshi ps 

with adults and others at home, and rei ati onshi ps with adults at school) 
• Regular and on-going discuss ions wi th case study students on decision-making and its impact on ourselves (ex: 

self-advocacy and different ways to interact with people in our lives to produce different results) 
• Determined and evaluated personal goals with students 

Development Rating: 0- Not Seen; 1 - Emerging; 2 - Establ ished; 3 -Integrated 
Eva I uati on Rati ng: 1 -Concern; 2 -Satisfactory; 3- Commendable 

STD.21 PERSONAL AND SOCIAL DEVELOPMENT 

Knowledge of and skill in developing programs that enable pupils to: 3 2 3 3 
develop positive atti tudes towards themselves and others, identify and 
express feelings, recognize persona l boundari es, cope wi th peer pressure, 
and understand emotiona l and physical dangers of substance use and abuse 

Helps pupi ls to respect al ternative points of vi ew, and recognize, accept, 3 2 3 3 
respect and appreciate individual differences, cultural divers ity, and family 
configuration patterns 

Ability to educate and train pupils successfully in decision-making, conflict 3 2 3 3 
resolution skills, the relationship between rules, laws, safety and the 
protection of individual rights, and the difference between appropriate and 
inappropriate contact 

Helps pupils learn and practice techniques managing stress, ski ll s for 3 2 3 3 
coping with I ife events, and access i ng resources in the school and 
community 

Assists pupi ls in identifying short and long-term goals, setting realis tic and 3 2 3 3 
achievable goals, and developing a plan for successfully achieving those 
goals 

Trainee's Comments: 
Throughout this semester, I was glad that my students actively engaged me in discussing persona l/social concerns. 

Specifical ly, our groups on academic ski l i s provide pl easant, unexpected opportunities to process the emotion a I and persona I 
aspects motivating various behaviors that i mpact students' academic performa nee. I appreciate my student's honesty and the 
trust they pi ace on me to discuss personal matters. My students have a I so shown me that itis possible t o set speci fic and 
measureable personal/social goals, such as increas ing positive interactions wi th others in their l ives. I find that the vast 
majority of my students are aware of boundaries, appropriate relationships, being respectful to differing points of view, and are 
able to appropriately manage stress. However, they need opportunities to practice these ski l l s. Student-lead discussions gave 
them a sense of ownership. I know that my students are proud of their achievements and I am proud to be part of the process . 

Supervisor's Comments: 

Kathy has had a I ot of experience working with students in the Persona 1/Soci a I domain . I am very confident in her 
a bi I ity to effectively supports tudents with their personal and soci a I development and to make appropriate referrals when 
necessary. 
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' Area IV. Themes of School Counselor Preparation 
Brief Summary of Field Placement Activities: 
Standard 22 

• Evaluated use and effectiveness of Pi nk Progress Reports (PPRs) in colla boration with school counselor, 
administration, and faculty 

• Discussed funding for various school events, new programs, and student support materials and servi ces with 
vi ce-pri nci pa I, faculty, and Student Support Services team 

• Participated in Student Support Service team meetings and school site council meeti ngs 
• Discussed impact of LCFF on school activities and programs 

Standard 23 
• Advocated for amending school uniform policies due health and safety concerns 
• Discussed gaps in course offerings and effects on student academic performance and choices 
• Discussed inequitable and inconsistent use of PPRs amongst advisory teachers and ways to improve the intervention 
• Col laborate with various teachers to promote consistent, high expectations with indivi dual students in academic and 

personal/social domains 
Standard 24 

• Discussed various classroom dynamics and their impact on student achievement (ex: changing advisory teachers) 
• Observed different teacher's teaching styles and use of different classroom management strategies 
• Met with parents to discuss student academic progress and coli a borated to devise strategies to be used at home to help 

student reach goals 
• Attended SST meetings and observed different strategies used to engage parents 

Development Rating: 0- Not Seen; 1- Emergi ng; 2 - Established; 3 -Integrated 
Evaluation Rating: 1 - Concern; 2 - Satisfactory; 3 -Commendable 

Self-Evalu Supervis 
at ion or's 

Evaluatio 
n 

STD.22 LEADERSHIP Develop Eva I Develop Eva I 

Leadership in planning, organizing and implementing a counseling and 3 2 3 3 
guidance program designed to increase student learning achievement 

Development as a leader in educa ti on reform and school change efforts 3 2 3 2 

Knowledge in funding sources and budget issues to promote learning and 3 2 3 2 

academic achievement 
STD.23 ADVOCAC'i 

Knowledge of current and potential biases and discrimination i n 3 2 3 3 
educational programs, services, and systems that limit, impede, or block 
the highest educationa I attainment possible for a II pupi Is 

Knowledge of school learning support programs and services, and 3 2 3 3 
advocating for high academic expectations, I earning success, and college 

and career readiness for all pupils 
STD.24 LEARNING, ACHIEVEMENT AND INSTRUCTION 

Understanding of classroom dynamics and effective classroom 3 2 3 2 

management strategies, and skill in applying instructional strategies, 
activities, and practices to teaching guidance concepts to pupils, parents, 

and teachers 
Understandi ng of cla ss room dynamics and instructional activities and 3 2 3 3 
materials that are appropriate for pupils with diverse needs, i nterests , 

and learning styles 
Knowledge of techniques for involving parents and guardians in school 3 2 3 3 
learning, i ncluding conferences, tutoring, homework support, and issues 

related to counseling_ and guidance 
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Trainee's Comments: 
In I ast semester, we observed the i nequita bl e application of the PPRs. This semester, we were able to have in-depth 

discussi on with school counselors, administrators, faculty, and students on this intervention. Upon analyzing our observations 
and interviews, few themes emerged and we were able to use these themes as starting points to guide our collaborative efforts . 
Speaking with multiple parties helped me understand that, often t i mes, stakeholders will agree that there exists a concern, want 
to address the concern, and even share simi I a r ideas on how to address the concern. Unfortunately, as a result of I a ck of 
communication, no party is fully aware of the shared desire amongst a II parties to address the concern at hand. My colleague 
and I were uniquely positioned to serve as catalysts and fa ci I ita tors to I ea d the discussions on how to improve the PPRs . I 
appreciate all stakeholders' candidness and willingness to share knowledge and brainstorm possible solutions. They helped 
me see myself in a leadership role and that being a leader can simply be leading the discussion and letting others take 
ownership of the process. 

As ide from teacher and student concerns rega rd ing the user friend I i ness of the PPR process, we a I so addressed the PPR 
process si nee students are not treated equitably with sensitivity to their rights to education a I privacy. For example, students 
report that PPRs are embarrassing and other students attempt to look at the PPR due to curiosity. In addition, depending on the 
teacher's philosophy on the PPR, students are receiving different types of comments that may not necessarily help them improve 
in the academic domain. As part of the coi l a borative consultation process, we relayed the student's concerns to faculty and 
advocated for concrete, academically-focused comments that can help student improve their grades and a chi eve the PPR's main 
purpose. As a result of this coli aborative process, I have grown more confident and comfortable as an advocate for systems 
change to address the achievement gap. 

This semester, I a I so had the opportunity to meet with parents and attend an SST meeting. Through these opportunities, 
I I earned that our school is in the unusua l pos ition of needing to accommodate fa mi I i es who do not I ive close to the school. 
Although distance from the school has an impact on parent meetings and family-connectedness with the school , I find that 
parents, more frequent ly than not, are responsive to the school when concerns are raised. By approaching conversations from a 
strength and skills perspective, students were empowered to effect changes in their own lives. Parents are also comforted in 
knowing that the school is aware of the fami ly's and student's effort to help the students achieve, rather than simply dumping 
the problems into the parent's I ap. Coli a borat i ng with t eachers on i ndivi dua I students ha ve helped me realize that teacher's 
persona I communi cation sty I es and classroom management strategies have a direct effect on student's behaviors in class room. 
Through faci I itati ng our groups, I was able to devise strategies to maintain student engagement and address different I earning 
styles in accordance with the universal design of l ea rni ng model. 

Supervisor's Comments: 

Kathy is a consummate supporter of her students, and I am totally confident that she would always advocate 
appropriately for all students. Kathy is very confident as a counselor, and she is a natural leader. 
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Area V. Functions of School Counselors 
Brief Summary of Field Placement Activities: 
Standard 25 

• Regular and on-going individua l meetings wi th case study students to discuss various topics (academic, career, and 
personal/soci a I) 

• Provided cris is/responsive counseling services to students as needed and assessed whether students need add itional 
support from outside resources 

Standard 26 

• Observed and participated in Student Support Services team meetings 
• Collaborated with faculty and school counselors to form groups for academic skills group 
• Co-facilitated weekly group sessions on academic skills for middle and high school students 
• Met with students in small groups to discuss homework completion and studying strategies 
• Collaborated with faculty, administration, and staff on various projects 

Standard 27 

• Consulted with faculty and staff members on individua l students and strategies to increase parent and student 
participation and conn ectedness to school 

• Colla borated with different staff members on various proj ects (ex: a ppl i cation reviews and perfect attendance ice cram 
social) 

• Contacted and consulted with various community agencies to build resources ava i I able to students 

Development Rating: 0 - Not Seen; 1 - Emerging; 2 - Established; 3 - Integrated 
Eva I uati on Rating: 1 -Concern; 2 -Satisfactory; 3- Commendable 

Self-Eval Supervise 
uation r's 

Evaluatio 
n 

STD.2S INDIVIDUAL COUNSELING Develop Eva I Develop Eva I 
Knowledge of and skill in applying theories of counseling as they pertain 3 2 3 2 
to counseling pupils in schools (anger management, suicide prevention 
and intervention, stress reduct ion, ea ting disorders, depression, divorced 
parents, grief and loss) 

Knowledge of and skill in assisting indivi dual pupils in identifying and 3 2 3 3 
expressing feelings, and worki ng through emotional conflicts and 
problems 

Assessment of student mental and emotional problems for the purposes of 2 2 2 2 
determining appropriateness and selection of supportive school- and 
community-based programs 
STD.26 GROUP COUNSELING AND FACILITATION 

Knowledge of group theory, group dynamics, and types of groups relevant 3 2 3 3 
to working in schools 

Knowledge of and skill in leading small groups directed towards 3 2 3 3 
promoting the academic, personal, social, and career development of 

pupils 

Knowledge of and skill in faci litating tea ms and committee meetings of 3 2 3 2 

individuals working on education-related tasks 

Demonstrates team building skills 2 2 2 2 

STD.27 COLLABORATION, COORDINATION AND TEAM BUILDING 

Knowledge of and skill in coordinating the support, roles, and services of 3 2 3 2 

school staff, parents, family and community members, and agency 
personnel within the framework of a comprehensive counseling and 
guidance program 
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Trainee's Comments: 
I was able to continue to hone my skills in individual counseling with the help of my case study students. They bring to 

me a variety of skills, strengths, and unique situations that are playing a role in their academic success. My students and I were 
able to explore the impact of var ious factors such as home I i fe, peer rei ati onshi ps, future concerns, and menta I hea lth issues 
that are impacting their role as a student. Though these conversations can, at times, be difficu lt for me, I find that my students 
and I may need to address these other concerns before we can proceed to a ca demi cs. Though I am not qua I ifi ed to provide a 
diagnosis, I feel confident in my ski lis in early identification and i ni tia I assessment to determi ne whether students need to be 
referred to outside resources. 

During this semester, I have been able to fac il itate group counseling and facilitation skills. We were able to 
co-facilitate four small groups on academic success skills. Students took lead in establishing group rules and norms with 
minimal direction from us. We noti ced that when students are allowed the space to discuss non-academic concerns, they are 
more wi IIi ng to discuss academic topics . Though the group discussions did not strictly foil ow our I esson pi ans, we discovered 
the value in being flexible and that any positive conversations about academics can be beneficial to my students . In add ition to 
student groups, we a I so partic ipated in Student Support Services Team and School Advisory Counci I meetings. Through 
observing others at these meetings, I was able to fa ci I itate consultation sessions with multi pie teachers and parent conferences . 

As a result of our efforts in i mproving the current PP Rs process, we had ample opportunities to consult and collaborate 
with faculty members, students, and school counselors . Through discussions with teachers and parents, I was able to 
coordinate and facilitate interventions for one of my case study students. The student enjoyed great academic success as a 
result of her efforts as well as the coordinated efforts of others around her to support her academic endeavors. I was also able 
to consult fa cui ty and administrative members on the subject of PPR. Though the conversation can be difficult at times, I was 
encouraged by the fact that others felt free to express their opinions to me. I now know that I have the skills and tact to broach 
these topics in a sensitive rna nner that engenders constructive discussions . 

Supervisor's Comments: 

Kathy has a wonderful sense of ease as a school counselor. I am totally confident in her ability to faci l itate group 
sess ions as well as to individually counsel mul ticu ltural students i n multiple settings. 
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Area VI. Organizational Systems, Management and Accountability 
Brief Summary of Field Placement Activities: 
Standard 28 

• Completed ASCAdocuments related to school counseling program (delivery and management of program) 
• Discussed additional course offering and credit recovery options 

• Analyzed report card data to create sma ll group lessons; Analyzed res ults gathered from pre-tests and mid-program 
evaluation to fine-tune upcoming lessons 

• Frequent discussions with various school staff to learn and understand their role at the school, programs and 
interventions provided by other staff members, and how each role relates to school counsel ing and student support 

• Brainstormed possible improvements to current interventions with facu lty, administration, and school counseling team 
Standard 29 

• Discussed early warning signs with admi ni strati on, faculty, and school counsel ing team 

• Managed, analyzed, and discussed PPR process and current findings; Bra instormed poss ible changes and 
improvements to this intervention 

• Created in-service training on the topic of using organization skills to assist staff in the collaborative consultation 
process 

Standard 30 
• Analyzed data from school database to evaluate student progress 
• Used research to inform progra m of existing challenges and possible strategies to overcome these challenges 
• Used technology (ex: Powerpoi nt presentation and e-mails) to dissemi nate findings and success with colleagues and 

supervisors 

Development Ra ting: 0- Not Seen; 1- Emergi ng; 2- Established; 3 -Integrated 
Evaluation Ra ting: 1- Concern; 2- Sati sfactory; 3 -Commendable 

Self-Eval Superviso 
uation r 's 

Evaluatio 
n 

STD.28 ORGANIZATIONAL SYSTEMS AND PROGRAM DEVELOPMENT 

Ca n explain the process of devel oping a comprehensive school counseling 3 2 3 3 
and guidance program and its impact on t eaching and learning 

Understanding of basic principles and tec hniques of organizational theory 2 2 2 2 
an d change theory to lead and work coli a boratively as a part of a total 
educational t eam 

Understa nding of the organization of the school, dynamics of change, and 3 2 3 2 
the roles of individuals within the school setting 

Can identify a wide range of philosophical, historical, political, ethical, 3 2 3 2 
cultural , and economic forces that impact the school organization and 
ecol ogy 
STD.29 PREVENTION EDUCATION AND TRAINING 

Knowledge of and skill in identifying early signs and predictors of student 3 2 3 2 
learning problems 

Knowledge of and skill in developing, organizing, presenting, and 2 2 2 2 

evaluating educationa l programs for students to prevent diffi culties and 
promote learning 

Knowledge of and skill in developing, organizing, presenting, and 3 2 3 3 
evaluating preventive in-s ervice ed ucation programs for school staff, 
parents, and family and community members 
STD.30 RESEARCH, PROGRAM EVALUATION AND TECHNOLOGY 

Proficiency in the use of relevant technology in order to conduct and 3 2 3 3 
disseminate research, access information, and evaluate pupil progress 
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Ski l l in gatheri ng needs assessment data, interpreting research data, 3 2 3 3 
disseminating findings, and communicating the significance and meaning 
to pupils, parents, the school, and the community 

Trainee's Comments: 
This semester, we continued to use the ASCA model and documents provided by ASCA to inform us of our program and 

interventions development. We were able to clearly define our goals and communicate these goals to stakeholders. Though we 
have not yet completed our sma II group sessions, formative eva I uations show promises and inform us on how to adapt current 
and upcoming sessions to student needs . In addition to discussing PPRs with staf f, we also assisted the attendance staff during 
the Perfect Attend a nee Ice Cream Social. Through discussions with facu lty and administrators, we I earned their roles {ex: 
logistics, administrative approvals, and school-family connectedness) and their concerns regarding various programs 
implemented at the site. We discussed the possi bi I ity of alternative rewards that promote a healthy I ifestyle and recognize 
families and parents for the efforts they invested to ensure that their students are at school every day. Though I do not believe 
that a once per semester ice cream soci a I wi II I ea d students to an unhea I thy I ifestyl e, I share the school staff and 
administrator's concern that rewarding perfect attend a nee with extrinsic rewards can send a wrong message to our students. 
Such events may also be misconstrued as a poor use of the school's resources, regardless of the fact that all food and services 
were provided by parent val unteers. 

As part of my training, I have a I so had the opportunity to create in-service lesson on the topic of organization and time 
management in rei ation burn-out prevention and improve the coli a borative consultation process. Though I have not had the 
opportunity to present th is lesson to staff at the site, feedback from my professor and colleagues show promise and informed 
me that, similar to my students, adults can benefit from discussion and training in time management and organization. As part 
of our coli a borative consultation process, we a I so worked with faculty and staff to identify students who are ex hi biting 
behaviors that can be warning signs of possible roadblocks to their academic success. Certain students identified have been 
scheduled for SST meetings with faculty, administrator, and parents. We hope that this proces s can be continued so that we can 
better serve our students. During Student Support Services team meetings, we a I so discussed the concern that there is I ittle to no 
camp arable reading materia Is in AP US History, for example, to meet requirements set forth in the student's I EP. 

As a summation of my two years in the school counseling program, my colleague and I will be presenting our program 
results during the showca se. The results will be presented in PowerPointpresentationformatand a posterformat. Wewill also 
be sharing our results with our site supervisor and administrators so they are aware of our intervention's impact on the 
students . Teacher's feedback indica te that there is an observable change in student's attitude and ski lis towards stress 
management and that students were able to utilize knowledge and skills learned to appropriately respond to stress. We hope 
that we can share these results with parents as well. If time permitted, I waul d a I so have I i ked to create an in-service lesson for 
staff and parents to become aware of warning signs of stress and share resources ava ila bl e to help teachers and parents 
broach the subject of stress management and strategi es they can use to help their students. 

Supervisor's Comments: 

I feel confident that Kathy could competently and effectively implement a comprehensive school counseling program at 
any school site. Kathy is very knowledgeable and students feel very safe and supported by her. 
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Summary: Overall Development 

Trainee Self-Evaluation 

Areas of Strength 

• Positive attitude 

• Maintain flexibility to accommodate changes with 
case load and responsive services 

• Active col laboration with various faculty and staff 
members 

• Comfort with use and discussion of data to guide 
school counseling program 

• Uphold professional ism whi le working with various 
stakeholders 

Areas to Target for Growth 

• Continue identifying community resources and 
making appropriate referrals to these resources 

• Additional development on course selection and 
transcript reviews to ensure students are on-track for 
graduation 

• Continue professional development (ex: conference 
and workshop attendance) to stay current on 
education and school counseling trends 

Supervisor's Evaluation 

Area.s of Strength 

• Positive and caring attitude 
• Flexible with the changing demands placed upon a 

school counselor 

• Extremely professional 
• Active collaboration with various faculty and staff 

members 

• Comfort with use and discussion of data to guide 
school counseling program 

• Kathy has a natural ease with students which will 
allow her to very easily assimilate into a school site 

Areas to Target for Growth 

• Knowledge of college and career counseling support 
is still developing, and will increase with time and 
exposure 

• Adapting to existing school culture to enable stronger 
collaboration and cohesion 

Signature 

Supervisor: Please indicate your recommendation for this individual's next phase of experience: 

Fa II Semester [for Spring] __________ _ Spring Semester [for Next Year] _ _ _ _____ _ 

_ Continue in thi s phase of field placement as planned _ Advance to nextphaseoffield experience as planned 

~eady to advance to full -time placement 

Y._ Ready to work as a credentialed school counselor 

OTHER: Plea se call, phone number(s) ---------------
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